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Abstract 
The new education law in Romania highlights the need to personalize learning paths for students, also it is mentioned 
that the professionalization of teachers it has to be focused on general and specific skills. The essential skills in professional 
education and communication remain a good relationship between teachers and students. Based on effective communication 
model it is necessary to emphasize the need for training teachers on this dimension and, at the same time, techniques for 
improving communication with students. 
The main purpose of this study is to analyze the perceptions of those involved in educational act on its quality in terms 
of teacher-student communication. Another purpose is to identify training needs of teachers on this dimension of teaching 
competence. The study conducted during 2011-2012 included a number of 200 subjects including: students, teachers, Head 
Teachers. The methods we used were based on surveys: Focus Group and individual interviews. Quantitative interpretation was 
followed by a factorial analysis that revealed in detail the communication parameters as competent staff of teachers. Subjective 
perception was strongly differentiated by categories of responders: parents, students and teachers. Students believe that teaching 
skills in communication include it in the sphere of pedagogical vocation while teachers consider that the most important role is 
continuing education.  
Perception of different actors in education is teaching on communication issues. Significance of communication skills 
in teachers is perceived differently in the teacher-student dyads. Following the results we emphasize the need for training 
teachers in communication skills both in service and pre service. 
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Introduction 
The teacher education policy in Romania has been seriously modified in the past twenty years. If during the communist era, 
the initial and continuing education had the teacher as the main actor – as the link between the student and the content - , today 
his role is different, the teacher being rather a moderator, learning facilitator. 
According with the theoretical structure of the communication capability, the main purpose of this study consists of identifying 
the perception of those involved in the educational act about the desirability level of teacher’s communication abilities. Also, 
another objective of this paper is to identify the need of training the teacher’s communication and relational abilities.   
There are signifying differences of perception on the need of communication abilities training among the participants in the 
educational act, reason for which this paper is trying to highlight these perspectives. However, the communication abilities of 
Romanian teacher’s issue are called into question. Therefore, our research questions were: (i) what are the components of the 
teacher’s communication abilities in the perception of the agents involved in the educational act? (ii) To what extent do the 
communication and relation with student abilities are present in the continuing teacher education curricula? (iii) What solutions 
can the respondents offer to improve the quality of the educational communication act? 
We had used the theoretical support on communication abilities and their importance in the teacher’s continuing education. 
Also, we are taking into consideration the teachers professional standards (European Community and Romanian Regulations). In 
the same time, we developed our research using the existing models of continuing education curricula. 
  
Literature review 
The role of the communication abilities in teacher education 
With the evolution of the concept of curriculum in the Pedagogy of the twentieth century, the priority once given to the teacher 
and the subject he teach changes and descends to a secondary position, while the attention given to the student comes first. The 
central idea of this new orientation refers to satisfying the student’s needs (the oldest perspective - the subject-centered education 
concentrates primarily on a set of knowledge) (see, for example, Clasen, R.E. & Bowman, W.E., (1974). 
Starting from these changes, teacher education modifies the accent from the content to the abilities development. In other words, 
the teacher will teach the student how to learn. In order to achieve that, the teacher first has to accept his new roles in the 
classroom.  
The European teacher’s abilities framework presents a set of basic abilities which appear to be used in all the countries that are 
subject of the analysis (Australia, Scotland/Great Britain, Germany and Holland). It can be viewed as example of “excellence 
standard” for the teaching staff. 
Bianka Jäenecke (2007) asserts that all teachers have to adapt to a varied range of students/pupils, in order to train citizens with 
the complex abilities necessary to participate at the life of knowledge – based society and, we would add, a society based on the 
ability to adapt to new situations. Also, the above mentioned author offers a framework of abilities as described to Romanian 
teachers Standards along with abilities belonging to each category. In our study, we are referring only to the general abilities, 
especially to those regarding communication and relating. 
- Methodological abilities. 
- Communication and relating abilities. 
- Student’s evaluation abilities. 
- Psychosocial abilities. 
- Technical and technological abilities. 
- Career management abilities (Gliga, 2002) 
The communication and relating abilities framework has the following specific abilities: 
- Mastering the modern horizontal/vertical, total complex (eight significations), multiple, diversified and specific 
communication concepts and theories.  
- The display of empathic behavior and helping orientation; 
- Accessing multiple sources of information for documentation purposes; 
- Projecting, leading and execution of the training – educational process as a communication act; 
- Creating collective projects of the school – family – community type. 
The New Romanian Education Law from 2011/ art 244/ p 5/point f stipulates „the development and extension of transversal 
competences regarding the interaction and communication with the social and teaching environment, the taking of 
responsibilities on organizing, leading and improving the strategic performance of professional groups, the self – control and 
reflective analysis of his own activity and others”, in other words, the teachers communication abilities, are very important and 
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for that a change of the continuing education politics is necessary, starting with (re)educating the teachers so that they fit these 
requirements and especially the new teachers professional standards. 
  Every undertake in the education system has a reference to a standard. The standard sets the preparation methods for 
those who conceive management training programs, so the training standards can be considered as a part of the management 
standards. Standards involve classes, competences and specific indicators which allow the evaluation of the methods and extent 
to which the school unit, the manager, the teacher, and so on, consider the educational finalities in conceiving, applying and 
evaluating their educational programs and services. (Seghedin, 2011) 
Professional standards have their foundation in a system of principles which express the current opinion on the specific content of 
teaching and on the qualities of a good teacher. 
L. Gliga (coord.) (2002) speaks about the professional standards on the communication component in the paper 
“Professional standards of teaching” starting from the second principle – which refers to the fact that the teacher knows the 
student and assists him in his personal development. From this principle we can observe that the teacher has to consider: 
-using efficient instruments in order to know the students personality and the influences of the school, family and social 
environment on his development; 
- funding the (re)projection of didactic activity on the results obtained by knowing the student; 
- selecting and making the specific information of the domain more accessible, based on the learning abilities, the needs 
and aspiration of the students; 
- developing the students’ abilities of autonomy, and of becoming subjects of their own development. 
James A. Kelly (2002) asserts that among the numerous professional competences of the teacher, the communication 
abilities have a very important role in the cognitive and psycho-affective development of the students: 
- The teacher creates situations that favor the teacher-student and student-student communication; 
- The teacher uses interactive, participatory strategies to stimulate cooperation and interrelationship among the students; 
- The teacher uses efficient verbal, non-verbal and paraverbal language; 
- The teacher has the ability to make the information given to the students more accessible; 
- The teacher permanently motivates and stimulates students to learn. 
The communication ability of teachers in their relationship with the students is very important, for which reason the 
institutions which offer continuing education programs have to take this aspect into consideration. The student transmits feelings, 
knowledge, experiences in all forms of communication (verbal, non-verbal, paraverbal), so it is very important for the teacher, as 
interlocutor, to have the capacity of understanding the message and to interpret it. In order to avoid a wrong interpretation of the 
message, the communication abilities must be exceptional. The didactic communication has, beyond any doubt, the teacher as the 
main actor, director, conductor and strategist and he has to prove, aside from a specialized training, a well developed 
communication capacity (Seghedin, 2006). 
 
Communication in the classroom 
Professional areas where inter-human communication has a decisive role are rather few, and education is the most 
communicational sphere of activity (Ungureanu 2005). This author believes that the linguistic ability is a concept of maximum 
coverage, indicating a person’s capability to refer to a language as a socio-cultural tool and social phenomenon. 
It is implied that teachers, no matter what discipline they teach, have to be excellent user of the language in which they 
communicate in the classroom with the students, meaning that they have to hold a high level of linguistic ability (including 
performance, grammar, vocabulary, etc.). 
No matter how competent the mimics, gestures and especially the linguistic register, the teacher might be just being a 
spectacular speaker unless he completes these abilities with charisma. The teacher’s communication charisma includes “the wish, 
the will, the availability or opening in creating communication opportunities and capitalizing all these with the force of 
communication” (Oliver, 1992). 
The student-teacher relations are structured on two directions often functionally synchronized: 
- communication relations; 
- cooperation relations. 
Student-teacher communication relations mainly run on a verbal and a mimics-gestural. Verbal communication during the 
lesson is mostly shouldered by the teacher which generally uses standardized assertions, like: information, questionnaires, 
command, information use, evaluation, response (Sfez, 1990). 
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The mimics-gestures component is an alternative or simultaneous communication form to the verbal one. The teaching 
communication has sometimes dysfunctions which reduce its efficiency, possibly leading to blockages. According with Sfez 
(1990), we have elaborated a taxonomy of the teaching communication limits: 
- physiological: health problems, lack of disposition, dysfunctions of the phono-n. o. r. articulator apparatus 
- psychological: interest for communication, involvement degree, intellectual level, , etc. 
- sociological:  low social tolerance, cultural divergences; 
- linguistics: vocabulary development level, grammar miss-understandings. 
We consider that the linguistics limits are the most common ones, affecting the communication mechanism itself. 
On the communication channel appear barriers called noises. The verbal didactic communication channel has an overlay 
with the physical context thus, being possible to be affected by: the distance between the sender/source and the receiver, sitting 
with the back towards the classroom when the teacher is speaking, the lack of time, simultaneous physical noises (from the 
hallway, from the school yard, from the proximity of the school, etc.) (Ungureanu, 2005). 
All these problems related with noises have been investigated and solved in modern schools: 
-antiphonally protected buildings; 
-circular or ellipsoidal placement of the students in the classroom; 
-more flexible student’s schedules. 
Concerning the optimization of communication, we have to admit that, not rarely, the teacher lives under the impression that 
his words and message get to the destination in the proper way, that they are received by the students with the exactly same 
meaning, the same significance which he gave them. Unfortunately, things don’t always work that way, received messages tend 
to be more or less close from the issued or original meaning, and sometimes to be different from those.  
Because the receiver is, by definition, a listener; in the classroom, the students are listeners, so they can create reception 
barriers or blockages. We can synthesize from the literature the followings: 
-insensitive (indifferent) listeners; 
-pseudo listeners (they mime listening) 
-selective listeners (they are only oriented to what interests them) 
-rigid listeners (they listen to everything but they understand with difficulty or partially) 
-dominating listeners (they analyze the message excessively) 
-ambushing listeners: (they hunt the errors and hesitations). 
Despite all these, the teaching communication act can be protected of possible variations and deviations or deteriorations 
through the intervention of feed-back. In adjusting his own communication, the teacher has to take into account the mimics, 
gestures, expressions, and movements of the students, reactions that become symptomatic for what they feel, understand, accept 
and desire. He can directly and quickly, by going along, the “state of mind” of the students and, thus, capitalizes at most their 
behavior for the benefit of optimizing the communication. Starting from here, the teacher can improve his teaching act and adjust 
the speed and rhythm of his own speech (Mihai, 2004).  
L. Soitu (2002) asserts that the act of communication becomes efficient when it favors an active involvement from the 
student, an engagement of all his intellectual and affective forces in the reception process. Thus, the reception exceeds the simple 
perception of certain listened contents. To produce active communication partners, to determinate them to follow with interest 
and to manifest an active attitude during the listening process represents a teachers pedagogical competence indicator. 
 
Research design 
According to Creswell (2008), survey method enables the researcher to collect data directly from the subject under review 
and to make generalizations onto the population. Our study is based on individual interviews an Focus-Groups, applied between 
April and June 2011. 
 
Research questions  
The aim of this study is to analyze the perceptions of those involved in educational act on its quality in terms of teacher-
student communication. This study also focuses on identifying the training needs of teachers on this dimension of teaching 
competence. The research questions were: 
1. Which are the components of the teacher’s communication abilities in the perception of the agents involved in the 
teaching act?   
2. To what extent do the communication and relation with student abilities are present in the continuing teacher education 
curricula? 
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3. What are the solutions that the respondents can offer to increase the quality of the teaching communication act? 
 
Sample 
The population of responders is 200. The location is the North East area of Romania.  
The target-groups are: 
- students – final beneficiaries of the project, by improving the school performance as a result of the improvement of the 
communication performances of the teachers; 
- teachers – immediate beneficiaries of the project or target-group of the professional training activities in order to 
improve the communicational abilities necessary to perform of the teaching act. 
By intersecting the above detailed dimensions, six target-groups have resulted, and they have been used as selection and 
research areas. The six target –groups are the following: 
- teachers in the preschool education system (Kindergarten teachers) 
- teachers in the primary education system (Primary education school) 
- teachers in the secondary education system and High school Teachers 
- students in the secondary education system  
- High school students 
It must be specified that the study has capitalized a batch of randomly selected subjects for each of the categories involved 
in the inquiry. The selection strategy of the participants both for the group interviews (focus groups and for the individual semi-
structured interviews (for each of the target groups mentioned above) has tried to apply a modal value criterion after the range 
statistically defined as gathering the specificity of the majority. 
The modal value criterion has been used in both selection dimensions, as in both the schools selection from which the 
teachers have been selected, and in the selection of the individuals which have been invited to participate in the focus groups and 
interviews. The only categories for which the selection of the subject has been rather random (in compliance with the category 
classification criterion) were those of the students and teachers. The sample was selected based on the multistage cluster 
sampling. 
 
Instruments 
The instrument used for this study consists of a semi-structured interview guide created for the purpose of conducting an 
analysis of the preliminary needs of conceiving an efficient continuing education program for teachers. As part of the 
Competence in Communication – Performance in Education Project three studies have been conducted by three universities from 
Romania. The development of the interview guide has followed the steps established by the literature in the domain conceiving 
the research instruments (pretesting, instrument reconfiguration). The interview guide had two work versions: the group 
interview (focus group) and the individual interview. The interview guide had a number of items divided into four categories: A – 
communication abilities; B – influencing factors; C – orientation directions for communication improvement trainings: D – 
presentation of relevant cases. The individual interview had a version for the students and one for the teachers, the same 
categories being used to classify the items. 
 
Results 
The analysis of the cases offered by the three target-groups involved in the qualitative research program (students, teachers) 
showed that the last category has been the least prolific, the cases that occurred within the category being very similar to the 
cases presented by the teachers in the primary and secondary education system. We continue by presenting cases from the 
category of teachers where we included Kindergarten and primary school teachers, secondary education and high school teachers 
and for the student’s category.  
Both examples of cases and the results of the analysis of the modal attributes for each of the five dimensions: teacher, 
student, communicational environment, action and impact (Table 1.). The modal analysis has been made using the data bases for 
the cases (in which have been included the attributes identified) or the attribute categories with the highest level on each 
dimension (only the first ten attributes have been chosen) and by ranking them based on their intensity and character (positive or 
negative). The connections between the attributes, marked, as well, with positive/negative labels help visualize what we called 
the modal case. In the previous figure, for the teacher category, the negative modal case presented is to be read in the following 
way: 
A teacher who teaches a discipline X in relation with a student labeled as a „reprobate” in a classroom labeled as having 
„good children” had a verbal behavior of the aggressive type, manifested through a high tone („he yelled”) which made the 
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student respond in the same manner, which generated aggression on both sides leading to an outbreak of the conflict. The 
teachers have the tendency to present this negative case as being the „hopeless situation” where the student could not be 
retrieved. 
Similarly, the positive modal case presents itself like this: a teacher teaching a discipline, in relation with a student labeled 
as a „reprobate”, in a classroom with „bad children/reprobates/gypsies”, has had a protective behavior, explaining excessively the 
behavioral errors, the initial conflict being finalized with the recognition of the important role of teachers and with a feeling of 
respect maintained for a long period of time „that scoundrel greets me even today”   
 
 
Table 1 – The Five Dimensions of Teacher Communication Act 
 
Question 1: Which are the components of the teacher’s communication abilities in the perception of the agents involved in the 
teaching act?   
Each category of respondents gave similar answers to this question. Both teachers and students consider that the 
communication abilities are very important, essential actually. Teachers consider the communication abilities to be the most 
important for this domain. „As you can observe, each of us nonverbal approves that in our profession the communication abilities 
are very important. Because I believe that this is the point where everything starts - the way you communicate, and what it is that 
you are saying, and not only that, but the way you express yourself and you make the child understand what you think he must 
understand in relation with what has to be taught. A certain degree of subjectivism appears, of course, and also a certain degree 
of personality. In fact, the way you speak in front of the child says a lot of things about yourself too”(Primary school teacher). 
Teachers categorize the communication abilities on several levels: communication in the teacher – student relationship, 
communication with the colleagues, communication with the family, communication with what we call community, with the 
superiors, etc. „ I believe they are essential because they are used both in teaching and in the relationship with the other 
educational factors, parents, other colleagues”( Kindergarten teacher). Also, teachers remind the fact that there is no teacher-
student relationship in absence of communication. In same time, they say that the communication abilities improve along with 
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gaining experience as a teacher, in the relationship with the students, by solving conflicts, etc„ it’s a thing and an ability which 
develops in time, , from the beginning of the career there certainly can be difficulties, but from the middle towards the end of the 
career I think the communication ability should be fully developed.” (Secondary education teacher).  
The teachers agree that this communication ability is important not only for the teacher but for the individual in general. „the 
communication ability is important not especially for a teacher, but for every man living in a moving, mobile society and in those 
professions that involve working with people, everything it is certainly essential” (High school teacher) 
The students, on the other hand, consider that the fact that the teacher has good communication abilities  is what determines 
them to come happily to class, to listen and understand him, etc. „I think they are very important because the student, from my 
point of view, enjoys the class much more and is more interested in participating”, „I like the mathematics class because 
sometimes our math teacher opens her heart”(Secondary education student). 
We must specify that, in the students’ opinion, communication abilities are important inclusively because they understand 
the communication as kindness and positive affectivity. The teacher who communicates efficiently is not necessarily the one who 
knows how to pass on effectively the learning content but the one who has the capacity to open towards the students, to use a 
clam, gentle tone so that the student isn’t scared or anxious, on the contrary, to make the student enjoy the teaching activity he 
participates to. ”I mean, they are very important (the communication abilities) because, for example, it’s very important, the tone 
he uses or the mimics, the student feels much better when one uses a gentle tone, when he is being explained to nicely” 
(Secondary education student); „the teacher must be coherent, he must have an explicit discourse, he must not make grammar 
errors, he must not raise the voice, he also has to know when to be diplomatic and when to be authoritative. So, the 
communication abilities are very important” (High school student). 
 
Question 2: To what extent do the communication and relation with student abilities are present in the continuing teacher 
education curricula? 
 To reach this objective we used section C of the interview. As a result of the analysis we can observe that the respondents 
form two large categories. Almost 40% of those that have been interviewed consider that the communication abilities are present 
in the continuing education programs. It is the teacher’s duty to apply what he learns, to create communication contexts to help 
them bond better with their students „after any of the trainings I’ve had these last years, I felt sort of renewed and I think these 
communication stages, or the stages that have to be interactive help us make our coordination classes more interesting” 
(Secondary education teacher); 
The other respondent category – almost 60% - believes that the continuing education programs must be improved, that the 
teachers need training to form them to succeed in communicating with the students. Most of the respondents refer to the fact that 
student use a different language nowadays, very computerized, which the older teachers don’t understand, which leads to poor 
communication. Students share their teachers’ opinion. They think that the majority of teachers don’t know how to get close to 
them “they don’t realize that it is much more important to talk to us rather than doing endless math exercises or text analysis. 
They have to reserve some time to know us, to see how we think, to see that we can find what they are teaching in other places” 
(he laughs) (High school student) 
 
Question 3: What solutions do the respondents offer for the improvement of the quality of the teaching communication act? 
In order to answer this question we used section D of the interview. These were the results: 
The teachers’ opinions on this matter are sort of different from one another, but they illustrate all the aspects of the 
educational process, mainly by placing the student in the center of their teaching activity. Information regarding an efficient 
communication starts from the public in front of you, the one you are trying to transmit something to. “First, they have to know 
who they are addressing to. You have to know what this profession involves. You have to have some theoretical knowledge of 
pedagogy. I say that those who enter education coming from industry, because there was a time like this, don’t go digging 
without a shovel. If you don’t have “it” you can’t learn it!” (High school teacher), „Knowing the student group until the last 
one” (Secondary education teacher) 
 
 On the other hand, it is very important for the teacher to know what exactly he needs to communicate. „First, the 
activities program, if you are talking about the teaching process, the activities program, the age particularities of the children, 
for the category they fit in, and about the other educational factors, he should know what are his objectives, what are the others 
objectives, where does each of the partners stand regarding the expectances, and to make everything he can for that this 
assertive communication have a double sense, so that everybody’s objectives be reached” (Kindergarten teacher), „The power 
of words, he should know it” (Secondary education teacher); „Also, he has to know ways to adjust and self-adjust, 
communication techniques, and how to transmit a set of rules” (Secondary education teacher).  
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Also, teachers come with the question of the way of transmitting the message „He should know how to pass on the message, 
know his students. He /She must know how to control his emotions and the emotions of the group. One must have a certain power 
of communicating in a place where there are disturbing factors as well. (Primary education teacher). 
Students point it out the affective component of the teacher - student communication relationship. We observed this aspect 
in the answers our respondents have provided us „ They should know the ones they communicate with and respect them for what 
they are, to communicate with the school counselor, the school psychologist, the class coordinator so that they can help us with 
our problems.” (Secondary education student); „First the language, they mustn’t make grammar errors. The teacher should be 
a good educator. He should know how to listen and temper the students in order to know their limits.” (High school student). 
 
Conclusions 
The present study aimed to highlight the opinions of the actors involved in the teaching activity regarding the teachers’ 
communication abilities. We noticed that answers vary based on the experience and statute of the respondent in the educational 
act. While the students give more importance to the affective-relational communication type, the teachers believe that things are 
not simple. Educational communication has to be aware of the dialogue partner. Teachers are careful with the type of 
communication they have to adopt in their collegial relations and, also, the situation changes when it comes to dealing with the 
students. 
It’s interesting to underline though, that the majority of social actors involved have had similar opinions concerning the 
factors which influence the didactic communication both negatively and positively. Thus, they have mentioned factors which 
could be included in two categories: 
- internal ( which are related to the elements of the personality or the teacher’s capacity to efficiently transmit 
knowledge, etc.); 
- external (related to the feedback received from the students, the family and environment influence the organization of 
the school environment, etc). 
Following the results we emphasize the need for training teachers in communication skills both in service (initial) and pre 
service (continuing). The institutions which offer continuing education programs for teachers in Romania must improve the 
existent curricula so that the area of the teaching communication will be covered (not only contents but on the level of training 
strategies). 
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